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Feedback and Marking Policy

We recognise the importance of feedback as an integral part of the teaching and learning cycle, and aim to
maximise the effectiveness of its use in practice. We are mindful also of the research surrounding effective
feedback and the workload implications of written marking.

Our policy is underpinned by the evidence of best practice from the Education Endowment Foundation and
other expert organisations. The Education Endowment Foundation research shows that effective feedback
should:

e Redirect or refocus either the teacher’s or the learner’s actions to achieve a goal

e Be specific, accurate and clear

e Encourage and support further effort

e Be given sparingly so that it is meaningful

e Put the onus on students to correct their own mistakes, rather than providing correct answers for them

e Alert the teacher to misconceptions, so that the teacher can address these in subsequent lessons.

Notably, the Department for Education’s research into teacher workload has highlighted written marking as a
key contributing factor to workload. As such, we have investigated alternatives to written marking which can
provide effective feedback in line with the EEF’'s recommendations, and those of the DfE’s expert group which
emphasises that marking should be: Meaningful, manageable and motivating.

Principles that guide Upton St Leonards C of E approach to marking:

e marking and feedback should relate to the learning intention or key skills that need more
attention

o feedback with the pupil present has more impact that other forms of feedback

o feedback should be immediate when possible: ‘live’ feedback has a positive impact, and is more
effective than ‘later’ marking

e verbal feedback should be given whenever possible

e when written feedback is needed it must be ‘meaningful, manageable and motivating’

e peer marking has a significant impact upon all pupils, as they have to explain their
thoughts/answers

e using a visualiser/iPad to demonstrate examples of work to address misconceptions and share
good practice

e next steps and misconceptions should be addressed at the start of each subsequent lesson



Approach to feedback Upton
St Leonards

All feedback should:

e have a positive impact that can be evidenced over time

e have immediate impact where possible

e be verbal and not written where possible

e utilise self and peer marking

e link to previous good practice/misconceptions

e be inclusive to all types of learners

Feedback and marking in practice

Feedback should aim to be as immediate as possible at the point of teaching during lessons. It can be
summarised at the end of each lesson/task. Teachers should evaluate the children’s work in and at the
end of each lesson, and use this information to adjust their teaching. Feedback away from the point of
teaching may also be used in the form of written feedback. This should be used for a final piece of
writing at the end of a unit of work to give children specific targets for their next piece of written work.

Feedback occurs at one of four common stages in the learning process:

1. Immediate feedback — at the point of teaching where teachers are actively moving around the
classroom to provide ‘live’ feedback

2. Summary feedback - at the end of a lesson/task

3. Review feedback — further teaching enabling the children to identify and improve for themselves
areas for development identified by the teacher upon review of work after a previous lesson had
finished. Completion of a marking sheet at the end of each maths and writing lesson (See Appendix B).

4. Summative feedback — tasks planned to give teachers definitive feedback about whether a child has
securely mastered the objectives
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Type | What it looks like Evidence
e Includes teacher gathering feedback from teaching, e Lesson observations/learning
including mini whiteboards, book work etc. walks
e Takes place in lessons with individuals or small e Some evidence of annotations
9 groups or use of marking
% e Often given verbally to pupils for immediate action code/highlighting
£ e May involve use of a teaching assistant to provide e Improvements evident in
E support or further challenge books, either through editing
e May re-direct the focus of teaching or further or future work
challenge
e May include highlighting/ticks or annotations
e Takes place at the end of a lesson of activity e Lesson observations/learning
e Often involves whole groups or class walks
- e Provides an opportunity for evaluation of e Some evidence of self —and
o learning in the lesson peer-assessment
E e May take form of self or peer- assessment
3 against an agreed set of criteria
e Insome cases, may guide a teacher’s further
use of review feedback, focusing on areas of
need
e Takes place away from the point of teaching e Appropriate written
e May involve written comments/annotations for comments in books to give
pupils to read/respond to future targets
e Provides teachers with opportunities for assessment e Marking sheets completed
of understanding after each maths and writing
_§ e Leads to adaption of future lessons through lesson
K% planning, grouping or adaptation of tasks e Adaptions to teaching
e May lead to targets being set for pupils’ future work, sequences
or immediate action e ‘Scoop groups’ taking place
e Lesson starters to address
misconceptions/share good
practice
e Standardised and arithmetic tests to take place e Test analysis sheets to be
o twice a year and marked by the class teacher. completed by the class
2 Results of this to populated on Insight for analysis teachers to identify strengths
g e Weekly times table quiz sheets to be completed by and weaknesses in each core
V% children subject.

Discussions to take place in
pupil progress meetings

Planning from learning

Teachers should spend less time marking, enabling them to have more time planning future lessons.

Teachers will use their knowledge linked to pupil learning from immediate, summary and review

feedback and marking to plan for the next lesson. Teachers will record this analysis on a marking sheet

(see Appendix B). This will include a section to record: misconceptions, good practice and future

actions. The sheets could be used to create ‘scoop groups’ that provide meaningful interventions that

address misconceptions or gaps in a child’s knowledge. The sheets are to be completed every writing

and maths lesson.



Upton
St Leonards

Appendix A
Writing Reading Maths Science and Foundation
subjects

During the | Verbal feedback and use Verbal feedback and Verbal feedback and use of | verbal feedback given only
lesson of pink and green use of green and pink green and pink pens

highlighters pens
Immediate PA indicates peer
feedback PA indicates peer Self assessment assessment by a learning

assessment by a learning partner.

partner. Using PCP

(Positive Constructive Children to neatly put a line

Positive) through errors. No rubbers

to be used

Polishing purple pens

used to edit and make Some books may have

changes. Children to teacher/teaching assistant

neatly put a line through annotations as part of this

errors. No rubbers to be process, but this will not be

used expected for whole class or

as daily practice.

Some books may have

teacher/teaching assistant

annotations as part of this

process, but this will not

be expected for whole

class or as daily practice.

The focus for this will be

on spelling, grammar and

punctuation.

Marking adult to make notes (See marking sheet)
After the Some books may have E-Praise points may Some books may have E-Praise points may be
lesson teacher comments, but be awarded to teachers comments awarded to recognise skill or

this will not be expected recognise skill or effort

for whole class or on each | effort E-Praise points may be

occasion. Teachers to awarded to recognise skill or

prioritise correcting effort

mistakes in spelling,

grammar and punctuation

End of unit writing to be

marked in more detail

with individual targets set

for future written work

E-Praise points may be

awarded to recognise skill

or effort
Summary Marking adults to make notes. General and specific markers’ notes will provide next | Marking adults make notes on
feedback steps for next lesson, to guide teachers’ plans, all lessons in writing and maths key objectives and weaknesses

generate a sheet. (See Appendix B). highlighted by Subject Leaders
Next lesson | Initial input to address Initial input to Initial input to address general Initial input to address general

general misconceptions address general misconceptions misconceptions
Review misconceptions
feedback Share excellence and Share excellence and Share excellence and

weaknesses from
children’s writing

Share excellence
and weaknesses
from children’s
writing

weaknesses from children’s
calculations/reasoning/method

weaknesses from children’s
writing/explanations/recording




Appendix B - marking sheet exemplar
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Date

Pupil Comments

Subject

Learning Objective

Misconceptions

Outstanding work

Other comments

Next lesson

Scoop group
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